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SIGNATURE PROGRAM NUMBER ONE 

 
 

Signature Program Description 
Description and Rationale for Selection 

Assessment of the 2009-2010 Office of Multicultural Affairs’ 
UNIV 1200: Learning-Behavior Assessments Course 

          
 The purpose of the UNIV 1200: Learning-Behavior Assessments course was to provide 
academic counseling in the classroom, and the primary activity for students was to modify their 
overall learning-behaviors (the behaviors that students exhibited for learning information). 
The primary activities were as follows: 

1) Students assessed themselves by using the Coursework Learning-Behavior Scale 
(CLBS; Pomales, 2005) on a weekly basis.  Next, they compared their results with the 
data from the previous year’s BGSU/OMA data (Pomales, 2009). Thirdly, students 
discussed their performance in class and via weekly logs. 

2) Each student discussed their academic performance in class with the instructor as 
soon as they finished filling-in their CLBS booklets on a weekly basis. 

3) Discussed in class the following sources of information: Communication with the 
course instructor and the benefits, how to use OhioLink, the concept of internal locus 
of control for solving academic and life issues, plus other types other assessments. 

 
This program was selected due to its impact as an intervention tool used to retain diverse student 
populations. 
 
Expectations for Student Achievement 
The learning outcomes were addressed within the following hypotheses: 
Hypothesis 1:  Students who have participated and completed the UNIV 1200: Learning-
Behavior Assessments course will improve their overall learning-behavior scores via the Goal 
Achievement Learning-Behavior sub-scale of the Coursework Learning-Behavior Scale as noted 
by a significant pairing (any of the first GALB weekly mean scores versus the GALB mean score 
for week fourteen of the semester). 
 
Hypothesis 2:  Based on 2008-2009 data from the UNIV 1200 classes, sixty-six percent of 
students who have enrolled and completed the course will earn at least a 2.00 or greater. 
 
 
Link to University and Student Affairs Student Leaning Outcomes 
 University Learning Outcome(s) 

1) Intellectual and Practical Skills 
2) Critical and Constructive Thinking 
3) Communication 
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4) Engaging Others in Action 
5) Personal and Social Responsibility 
6) Integrate, Apply, and Reflect 

 
 
 Student Affairs Learning Outcome(s) 

• Intellectual and Practical Skills 
o Critical and Constructive Thinking (inquiry, examining values, and 

solving problems creatively). 
o Effective Communication (writing and presenting). 
o Engaging Other in Action (participating). 

• General and Specific Knowledge 
o General Knowledge Development 

• Personal and Social Responsibility 
o Personal Development (exploration of purpose, ethics and values 

exploration) 
• Integrate, Apply and Reflect 

o Integration 
o Application and Reflection. 

 
 
Assessment Methods and Procedures 
Description of Methods and Procedures 
 
Participants 
One hundred thirty-three students were enrolled and completed the UNIV 1200: Learning-
Behavior Assessments course during the academic year 2009-2010; these students were 
distributed in three sections during the fall 2009 semester and three sections during the spring 
2010 semester.  Fifty-one students (38.3 %) were male, and eighty-two (61.7%) were female.  
The mean age was 19.71, and race/ethnicity groups were as noted: eighty –six (64.7%) were 
African American, twenty-three (17.3) were Latino, one (.8%) was Native American, seven 
(5.3%) were Asian American, two (1.5) were Caucasian and fourteen (10.5%) were of mixed 
racial groups.  In regard to the students perceived high school academic tracks, forty-seven 
(35.3%) came from a general track, one (.8) had a vocational track, forty-nine (36.8%) came 
from a college preparation track, twenty-four (18%) had a mixture of general and college 
preparatory tracks, and twelve (9.1%) had a mixture of general and vocational tracks.  Fifty-nine 
(44.4%) students had one-parent family backgrounds, seventy-two (54.1%) students came from 
two parent families, and two noted other (one ward of the state and one was reared by the 
grandmother).   Lastly, the average number of hours spent that students spent studying during the 
enrolled term for this study was 11.44 hours. 
 
Procedure 
The Coursework Learning-Behavior Scale data was collected at the beginning of each class 
session on a weekly basis for the complete semester, starting with week number two to week 
fifteen.  Next, the students discussed with the instructor the areas that needed improvement based 
on their selected responses.   The data sheet was completed during week fifteen, and it was made 
clear that any information that was too personal did not have to be reported.  The students were 
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quite comfortable with the nature of the course because all students were quite verbal about their 
learning related situations.  Students were very open in regard to their academic situations. 
 
 
Assessment Instruments 
 
The BGSU Student Personal Data Sheet (Pomales, 2007) was used to collect information to 
describe the students who were participants in the UNIV 1200: Learning-Behavior Assessments 
study.  In addition, the data sheet was used to collect other types of information such as: number 
of hours that students have studied for the present semester, number of hours of employment, 
and other descriptive variables. 
 
The Coursework Learning-Behavior Scale (CLBS; Pomales, 2005) was designed to measure the 
overall learning-behavior that students have exhibited in their class at any academic institution; 
specifically, colleges and high schools.  The original copyright was 1983; thus this instrument is 
twenty-seven years old, and it has very good validity and reliability.  Construct validity was 
developed via factor analysis as reported in the 2008-2009 Office of Multicultural Annual report, 
and test-retest reliability has a correlation range from .75 to .90.   
 
 
Results and Conclusions 
Description of the Results 
 
Test of Hypotheses 
Hypothesis 1:  Students who have participated and completed the UNIV 1200: Learning-
Behavior Assessments course will improve their overall learning-behavior scores via the Goal 
Achievement Learning-Behavior sub-scale of the Coursework Learning-Behavior Scale as noted 
by a significant pairing (any of the first GALB weekly mean scores versus the GALB mean score 
for week fourteen of the semester). 
 
Results: Table 1 (p. 5) and Figure 1 (p. 5) of this study illustrated the pattern for the mean scores 
of the Goal Achievement Learning-Behavior scale.  The pattern became smaller as the semester 
progressed to week fourteen; thus, there was a smaller difference between the PrLB and FuLB 
scales.  The difference was entitled the GALB scale score.  A paired sample t-test for week three 
versus week fourteen indicated the comparison was significantly different for week three 
(M=3.39, SD=1.90) and week fourteen (M=2.34, SD=1.53); t(127)= 6.07, p = .000.  In addition, 
Figure 1 shows the downward slope pattern of mean scores for the GALB scores.  Thus, the 
results indicated that students were able to change their overall learning-behavior as they 
progressed from the beginning to the end of the term.  In addition (see Table 2, p. 6), the GALB 
score for week five was able to predict the present term-GPA, t(127) = 2.276, p<.05 (weeks six 
to fourteen were able to predict the term GPA).  Thus, Hypothesis 1 was supported. 
 
Hypothesis 2:  Based on 2008-2009 data from the UNIV 1200: Learning-Behavior Assessments 
classes, sixty-six percent of students who have enrolled and completed the course will earn at 
least a 2.00 or greater. 
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Results: Students who enrolled and completed the UNIV 1200: Learning-Behavior Classes for 
the academic year 2009-2010 had an eighty percent passing rate (see Table 3, p. 7), it was higher 
than the hypothesized figure of sixty-six percent.  Thus, hypothesis 2 was supported. 
 
Discussion 
Students who participated in the UNIV 1200: Learning-Behavior Assessments course learned 
how to conduct self-assessment on a weekly basis.  They filled-in the Coursework Learning-
Behavior Scale on a weekly basis and discussions were presented orally and in writing within a 
log template.  At the end of the semester, they wrote a paper in APA writing style that focus on 
their overall learning behavior for the complete term.  Because this was a short paper, much of 
the supportive data has been excluded.  But, the Goal Achievement Learning-Behavior Scale 
clearly illustrated that learning outcomes have been achieved.   In addition, the students’ 
hypothesis 2 was support; many students had high present term GPAs, and the overall goal of 
passing at the 2.0 GPA was surpassed by achieving an eighty percent rate. 
 
Conclusion 
The Goal Achievement Learning-Behavior Scale for weeks three versus fourteen was 
significantly different as noted in Table 1.  All new students can benefit from this type of course 
because it provides academic counseling in the classroom. Student who participated in the UNIV 
1200: Learning-Behavior Assessments course have achieved their learning related goals.  Table 
three illustrated that eighty percent had GPAs over a 2.0, and 43 had GPAs over a 3.0.  Thus, the 
course did benefit the majority of students who enrolled and completed UNIV 1200: Learning-
Behavior Assessments. 
 
 
 
Target Level Achievement 
 

Table 1 
Means and Standard Deviations for the  Goal Achievement Learning-Behavior  

Scales For Weeks 2-14 
 
 N Minimum Maximum Mean Std. Deviation 
GALB_WK
2 

129 .00 9.67 4.1527 2.14190 

GALB_WK
3 

130 .00 10.50 3.4240 2.00817 

GALB_WK
4 

130 -.20 12.00 2.9990 1.83809 

GALB_WK
5 

129 -.20 16.50 2.7604 2.07997 

GALB_WK
6 

128 .00 14.50 2.8724 1.99829 

GALB_WK
7 

131 -.67 11.60 2.7855 1.81403 
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GALB_WK
8 

129 .00 7.20 2.6498 1.73395 

GALB_WK
9 

128 -.40 14.71 2.8025 2.07921 

GALB_WK
10 

129 .00 9.00 2.7098 1.74111 

GALB_WK
11 

130 -.20 8.50 2.5285 1.68885 

GALB_WK
12 

130 .00 6.60 2.3267 1.57845 

GALB_WK
13 

129 -.33 6.50 2.2527 1.54430 

GALB_WK
14 

131 -.50 6.50 2.3318 1.52339 

Valid N 
(listwise) 

108     

 
 

Figure 1: 
Goal Achievement Learning-Behavior Pattern for the combined data for 

the fall 2009 and spring 2010 semesters (N = 129-131) 
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Table 2 
Linear Regression: Present Learning-Behavior Score for Week Five  

to Predict The Completed Term Grade Point Average. 
 
ANOVAb 

 

Model 
Sum of 
Squares df 

Mean 
Square F Sig. 

1 Regression 2.772 1 2.772 5.179 .025a 
Residual 67.983 127 .535   
Total 70.755 128    

a. Predictors: (Constant), Present Learning-Behavior Week 5 
b. Dependent Variable: Term-GPA 
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Table 3: 
Grade Point Averages for the Terms While Enrolled in 

UNIV 1200: Learning-Behavior Assessments For the Fall 2009 
And Spring 2010 Semesters 

 
Three classes Tuesday Wednesday Thursday Total 
Fall 2009     
Less than 2.0 4 3 5 12  
2.0 to 2.49 7 5 4 16  
2.5 to 2.99 7 5 4 16  
3.0 to 3.49 2 4 8 14  
3.5 to 3.99 0 4 3    7  
4.0 3 1 0    4  
Totals n = 23 n = 22 n = 24 69  
     
Spring 2010     
Less than 2.0 7 5 4 16  
2.0 to 2.49 6 5 5 16  
2.5 to 2.99 4 5 8 17  
3.0 to 3.49 4 7 4 15  
3.5 to 3.99 2 1 0 3  
4.0 0 0 0 0  
Totals n = 23 n = 23 n = 21  67 

 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
The students have improved their learning behaviors as noted above, and the goal of 66% was 
surpassed (80%). 
 
Evaluation of Assessment Methods and Procedures 
The Coursework Learning-Behavior Scale has excellent validity and reliability.  Validity was 
determined via Factor Analysis and the test-retest correlations were .70 to .93. 
 
Action Taken/Future Plans 
Connect Results and Program Changes 
The future goal is to expand the number of UNIV 1200: Learning-Behavior Assessments section 
to 13 or more for the academic year 2010-2011. 
 
Showcasing Student Learning 
Students who enrolled and completed the course have achieved a 2.0 GPA at the eighty percent 
level.  Forty percent had GPAs greater than 3.0, and four students had 4.0. 
 
Proposed 2010-2011 Signature Program Assessments 
List of Proposed Signature Programs (minimum of 3) to Assess for 2010-2011 

1)  UNIV 1200: Learning-Behavior Assessments 
2) UNIV 1200: Learning-Behavior Assessments training for professionals and students. 
3) Diversity Education 
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SIGNATURE PROGRAM NUMBER TWO 
 

 
Signature Program Description 
Description and Rationale for Selection 

Assessment of the 2009-2010 Office of Multicultural Affairs’ 
Freshman Development Program (FDP) 

 
The purpose of the Freshman Development Program (FDP) was to enhance the holistic 
development and retention rates (academic performance) of students who have participated in the 
activities of the Office of Multicultural Affairs; the majority of participants were 
Underrepresented Scholarship scholars.  The primary activities were: 

1) UNIV 1200: Learning-Behavior Assessments course sections 
2) Advising students in regard to their academic performance 
3) Cultural programs such as Dinner Theatre, Latino Issues Conference, Black Issues 

Conference, LGBT program activities, and Partners in Excellence (PIE) meetings 
4) And learning-behavior assessments research activities. 

 
This program was selected because it addresses transitional issues and retention for diverse first 
year students. 
 
 
Expectations for Student Achievement 
The learning outcomes were addressed within the following four hypotheses: 
Hypothesis 1: New freshman students will participate and benefit from the activities of the FDP 
as measured by the Freshman Development Program Assessment Scale score of 80.0 or higher. 
 
Hypothesis 2: Students will develop confidence toward their academic abilities as measured by 
individual items from the Ability to Focus on Learning Scale; the mean scores will be greater 
than 4.0 (range = 1-5). 
 
Hypothesis 3: Students will develop positive attitudes toward their instructors as measured by 
individual items from the Ability to Focus on Learning Scale; the mean scores will be greater 
than 4.0 (range = 1-5). 
 
Hypothesis 4: Students will develop confidence toward achieving their career goals as measured 
by individual items from 
Link to Student Affairs Student Leaning Outcomes 

University Learning Outcome(s) 
1. Intellectual and Practical Skills 
2. Critical and Constructive Thinking 
3. Communication 
4. Engaging Others in Action 
5. Personal and Social Responsibility 
6. Integrate, Apply, and Reflect 
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Student Affairs Learning Outcome(s) 
• Intellectual and Practical Skills 

o Critical and Constructive Thinking (inquiry, examining values, and solving 
problems creatively). 

• Effective Communication (writing and presenting). 
• Engaging Other in Action (participating). 
• General and Specific Knowledge 

o General Knowledge Development 
• Personal and Social Responsibility 

o Personal Development (exploration of purpose, ethics and values exploration) 
• Integrate, Apply and Reflect 

o Integration 
o Application and Reflection. 

 
 
 
 
Assessment Methods and Procedures 
Description of Methods and Procedures 
Participants 
One hundred and seventy Multicultural Affairs’ students were invited to participate within the 
last Partners’ in Excellence meeting that was held during the end of the spring 2010 semester.  
Eighty-four students had attended and the following data described the sample as 34 (40.5%) 
students were male, and fifty (59.5%) were female; thirty-nine (46.4%) were 18 years old, forty-
four (52.4%) were 19 years old, and one (1.2%) was 20 years of age. In regard to ethnicity/race, 
forty (47.6) students were African American, twenty-one (25.0%) were Hispanic/Latino, two 
(2.4%) identified themselves as Native American, five (6.0%) were Asian American, seven 
(8.3%) were Caucasian, and nine (10.7%) were bi-racial.   In regard to academic preparation, 
thirty-two (38.1%) noted that they were products of a general education track, thirty-nine 
(39.3%) had a high school college preparatory track, fifteen (17.9%) had combined general plus 
college preparatory tracks, three (3.6%) came from vocational plus college preparatory track, and 
one (1.2%) student had a combined general and vocational tracks.  In regard to the past family 
structure, thirty-seven (44.0%) came from one-parent families, forty-four (52.4%) students had 
two-parent families, and three (3.6%) came from foster or grandparent households.  Lastly, forty-
four (52.4%) students had fathers with a post-secondary education, and forty-six (54.8%) had 
mothers with a post-secondary education. 
 
Procedure 
During the last “Partners in Excellence” program meeting, the Multicultural Affairs’ staff 
collected data from eighty-three freshman students.   Students sat at large circular tables as the 
staff made short presentations. Next, the students had completed a student data sheet, the 
Freshman Development Program Assessment Scale, and the Ability to Focus on Learning Scale.  
The data collection comprised thirty minutes, and the instructions were easy to understand as 
noted by student feedback.  The staff checked the students’ forms to eliminate any missing data. 
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Assessment Instruments 
Instruments 
The BGSU Student Personal Data Sheet (Pomales, 2007) was used to collect information to 
describe the students who were participants for this study.  In addition, the data sheet was used to 
collect other types of information such as: number of hours that students have studied for the 
present semester, number of hours of employment, and other descriptive variables. 
 
The BGSU Freshman Development Program Assessment Scale (Pomales, 2009) was used to 
measure a variety of information that Multicultural Affairs’ students have learned during their 
first year at BGSU.  The scale has twenty items that focus on academic advising, academic 
policies from the BGSU catalog, academic development, motivation toward academic success, 
thoughts about university personnel, and general issues about the FDP.  This Likert-type 
instrument has twenty items with a 1-5 range of responses; 1 = completely false to 5 = 
completely true.  The total score has a range of 20 to 100; the mid-point score is 60, but the ideal 
score is 80 to 100. 
 
The Ability to Focus on Learning Scale (AFLS; Pomales, 2007) was used to measure students’ 
ability to focus on their learning-behavior.  The instrument is relatively new, and it is still under 
development. It has been used with populations of under 100 students, but it will be used with 
large populations (greater than 200 students) during the academic year 2010-2011 for testing 
purposes.  This Likert-type instrument has 65 items with a 1-5 range of responses: 1 = 
completely false to 5 = completely true.  Only Individual items will be reported because the 
testing for sub-scales has to be completed via factor analysis. 
 
 
Results and Conclusions 
Description of the Results 
Tests of Hypotheses 
 
Hypothesis 1: New freshman students will participate and benefit from the activities of the FDP 
as measured by the Freshman Development Program Assessment Scale (FDPAS#) score of 80.0 
or higher.  Results: The data from Table 1 (see Table 1, p. 13) supports hypothesis 1, students 
had a total mean score of 85.0 with a SD of 8.29, and the total FDPAS# score had a range of 20 
to 100.  Thus, the students perceived the FDP as highly beneficial.  Individual items on Table 1 
reflected that all items had mean scores that were over the midpoint of 3.0; in fact, the majority 
of scores were over a “4.0” or higher.  Data from Table 1 provided evidence that students found 
the FDP to be very beneficial.  Thus, hypothesis 1 was well supported. 
 
Hypothesis 2: Students will develop confidence toward their academic abilities as measured by 
individual items from the Ability to Focus on Learning Scale.  Results: The data from Table 2 
(see Table 2, p. 13) supports hypothesis 2; items 04, 15, 33, 43, 46, and 49 had mean scores that 
were higher than 4.0, and the range was 1-5.  The negative items (not on Table 2 due to space) 
that should have low mean scores also supported hypothesis 2; all of these items were lower than 
2.0.  Thus, Hypothesis 2 was well supported. 
 
Hypothesis 3: Students will develop positive attitudes toward their instructors as measured by 
individual items from the Ability to Focus on Learning Scale.  Results:  Table 2 (p. 13) notes the 
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mean score for item 16 “I like most of my professors,” was 4.30, with a SD of .72.  The negative 
item, #19 “my instructors make me feel badly,” has a low mean score of 1.57 with a SD of .76.  
Both of these items strongly supported hypothesis 3; the students had positive attitudes towards 
their instructors.  Thus, hypothesis 3 was well supported. 
 
Hypothesis 4: Students will develop confidence toward achieving their career goals as measured 
by individual items from the Ability to Focus on Learning Scale.  Items #04, #15, #33, and #49 
in Table 2  (p. 13) had mean scores that were greater than 4.0 (range = 1-5).  Thus, hypothesis 4 
was well supported. 
 
Discussion 
Each of the four hypotheses were strongly supported; the Freshman Development Program 
students who participated in the activities were able to understand the role and purpose of 
academic advising, developed confidence in regard to their academic abilities, enjoyed their 
professors, and believed that they will accomplish their career goals. 
 
Conclusion 
Based on the data in Table 1 and Table 2, the student who participated in the Freshman 
Development Program had positive views of the services that were provides during the academic 
year 2009-2010.  A second research study in regard to the UNIV 1200: Learning-Behavior 
Assessments course will provide evidence as to whether these students believed that they learned 
well enough to become successful learners at BGSU, and as to whether they will be admitted 
into their desired college major. 
 

Table 1 
Freshman Development Program Assessment Scale Items 

 
         Scale Items N Minimum Maximum Mean S. D. 
FDPAS#01 84 3 5 4.44 .717 
FDPAS#02 84 1 5 3.88 .949 
FDPAS#03 84 2 5 4.48 .630 
FDPAS#04 84 1 5 4.08 .853 
FDPAS#05 84 1 5 3.58 1.184 
FDPAS#06 84 1 5 3.87 .954 
FDPAS#07 84 1 5 3.83 .980 
FDPAS#08 84 2 5 4.79 .641 
FDPAS#09 84 3 5 4.76 .481 
FDPAS#10 84 3 5 4.79 .493 
FDPAS#11 84 3 5 4.76 .456 
FDPAS#12 84 3 5 4.56 .628 
FDPAS#13 84 3 5 4.46 .648 
FDPAS#14 84 1 5 3.74 .933 
FDPAS#15 84 2 5 3.93 .875 
FDPAS#16 84 3 5 4.56 .665 
FDPAS#17 84 1 5 4.24 .873 
FDPAS#18 84 1 5 4.12 .974 
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FDPAS#19 84 1 5 3.82 .984 
FDPAS#20 84 1 5 4.31 .821 
   T-FDP Score 84 63.00 100.00 85.00  8.29 
Valid N  84 (listwise)    

 
 

 Table 2: Selected Items from the Ability to Focus on Learning Scale for the 2010 FDP Students 

 

Item # N Selected Items from the Ability to Focus on Learning Scale  Mean SD 
AFLS#04 83 I believe in my ability to accomplish set goals. 4.29 .87 
AFLS#14 83 I hope that everyone is passing their classes. 4.43 .96 
AFLS#15 83 I am passing because of the will power to achieve my career goal. 4.08 .97 
AFLS#16 83 I like most of my professors. 4.30 .72 
AFLS#33 83 I know that I will graduate from this university. 4.13 1.12 
AFLS#43 83 I believe that studying a lot produces good grades. 4.10 .90 
AFLS#46 83 I truly believe that I can accomplish any goal, academic or not. 4.20 .83 
AFLS#49 83 I am very confident that I will achieve my career goal. 4.28 .92 
AFLS#65 83 Most of the students at this university (or college) treat me well. 4.06 .86 
Note: Range of scores = 1-5;  

 
Target Level Achievement 
Hypothesis 1 was achieved; the goal was to score at least 80, and the achieved score was 85; the 
range was 20-100. 
 
Hypothesis 2 was achieved; the goal was to attain a score greater than 4.0, and the items had 
scores that were greater. 
 
Hypothesis 3 was achieved; the goal was to attain a score greater than 4.0, and the items had 
scores that were greater. 
 
Hypothesis 4 was achieved; the goal was to attain a score greater than 4.0, and the items had 
scores that were greater. 
 
Evaluation of Assessment Methods and Procedures 
The Freshman Development Program Assessment Scale has good face validity, and most of the 
items had scores that were 4.0 (range = 1-5) and greater.  In addition, the scores were close to 
last year’s evaluation mean scores. 
 
The Ability to Focus on Learning Scale is a new instrument that is in the testing stage.  So far, 
the factor analytic scores have been good, but more testing is needed.  Based on my meeting with 
Dr. William E Knight, the instrument seems to be effective, and the validity is good.  Table 2 of 
this study has very good score for the Freshman Development program. 
 
 
 
Action Taken/Future Plans 
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Connect Results and Program Changes 
Although the Freshman Development Program had good results, we want to focus more on all 
students instead of freshman students only.  Thus, the Office of Multicultural Affairs wants to 
have 13 or more sections of UNIV 1200: Learning-Behavior Assessments so that we can work 
with all students who are engaged with in our boundaries. 
 
Showcasing Student Learning 
Students who have utilized the Freshman Development Program did performed well; but, we 
believe that one of the main goals will be to increase the utilization rate.  Our primary goal for 
next year is to increase the number of sections of the UNIV 1200: Learning-Behavior 
Assessments course; therefore, we will be able to have more student contacts and better outreach 
strategies.  


