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Presentation Notes
THANK YOUS
Ellen Berry, ICS
Dean, School Director, MACIE Colleagues





Colonialism and Education 

 Education (Policy) Before Schools in a (Settler) 
Colonial Environment 

 Bridging Internal and External Colonialism 
 Schools and (settler) colonial projects 
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Presenter
Presentation Notes
Putting the two side by side, seeking patterns and trends, in the ways that education and schooling reflects and drives colonial projects. 
Getting beyond ‘educational missionary’ – history of education
Comparing Colonialisms, applying scholarship from other disciplines and fields to education – what can it illuminate?

A driving question for me has been in this case: how did the Ainu go from being a semi-autonomous people in 1800, to one that was still monolingual Ainu in 1868, to a colonized, Japanese-speaking, acculturated population by the 1930s? How did this work in this case, and what might it illuminate about other historical examples?



Outline of Talk: 
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 Review of Literature and Concepts 
 Japan, Ainu, and Russia 
 Benevolent Care and National Security 
 Transitioning from Aid to Education 
 Two early Ainu schools 
 Conclusion 

 
 
 



Literature Review 

• Synthesizing International/Comparative Histories of 
Indigenous/Minority Education (Szasz, 2007; Altbach & 
Kelly, 1978) 

• Colonialism and Education (Tsurumi, 1977; Kitamura 
2009; Ogawa, 1997;; Lawrence 2011, Frey, 2011) 

• Education beyond schools (Bailyn; 1972; Cremin 1979; 
Adams, 1995)  

• Settler Colonialism (Wolfe, 2002; Varacini, 2010) 
• Gifts and Obligations (Mauss, 1925; Saltman, 2011 

Rupp, 2003) 
• Regional, Institutional Histories (Takakura, Yamazaki, 

Emori, Walker, Howell) 
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Presentation Notes
Synthesizing International/Comparative Histories of Indigenous/Minority Education (Szasz)
There is very little comparative work on the histories of indigenous and minority education. Many single case studies; comparative studies tend to be among linguistically-similar societies (British Empire), or article-length studies of two countries. No systematic study of minority/indigenous education history; very little written in English about Russia, China, Indonesia, etc etc. One aim of this research is to broaden the study of the development of minority education policies and practices, with education as a central focus, to better understand the complexity of things like the ‘achievement gap’
Education beyond schools (Cremin, Bailyn, Adams, 1995) : This connects with a long tradition in historical scholarship in education that has pressed the need for looking beyond schools for education. While schools are central institutional conduits for learning and transmitting knowledge and culture, they are not the only sites of learning, nor may they be the most important. HOWEVER, they are perhaps the best site for analyzing that David Adams calls the “deep learning” of how the state/dominant society envisions the future of particular groups of people. Nevertheless, looking beyond schools to other policies and practices, particularly before the spread of public schools in this area, is central.
Colonialism and Education (Tsurumi, Kitamura, Ogawa, Altbach, Lawrence, Warren): There is a substantial and growing body of scholarship on the intersections of colonialism and education, including Tsurumi’s early work on Japanese schooling in colonial Taiwan, Ogawa’s extensive work on Ainu public schools, and more recent work such as Lawrence’s study of the role of teachers and administrators in determining health and land policies at a New Mexico pueblo in the early 1900s. However, most of these studies are not comparative, and little of the Japanese work has been written or translated into English. 
Settler Colonialism (Varacini, Wolfe): There are many kinds of “colonialisms” to consider in this case, but the emerging literature on settler colonialism speaks most closely to the colonial project as it developed in 19th Century Hokkaido. In his 2010 book Settler Colonialism, a Theoretical Overview, Veracini proposes 26 modes of transfer from Indigenous to settler colonists from around the world. Like many other examples of settler colonialism, many of these modes have been employed in the same space, often overlapping with or contradicting other modes of colonization. In the Hokkaido case, we see examples of what Veracini calls:
Civilizational Transfer (Seeing the indigenous people as earlier settlers from another region; ie – seeing the Maori or Ainu as “Aryan” or “Lost Tribes of Israel”
Perception Transfer: Ainu are no longer “indigenous” or separate because they are perceived as not living their traditional ways;
Transfer by Assimilation: most Ainu live like Japanese
Transfer by Accounting: no “pure” Ainu remaining; no Ainu native speakers;
Transfer by “Repressive Authenticity” - Ainu culture is moribund; real Ainu culture is lost
Narrative Transfers: Colonists inherit the “tide of history”
Administrative Transfer: New forms of official relationships
Gifts and Obligations (Mauss, Saltman, Ruff) – will talk more about later -
Regional, Institutional Histories (Takakura, Yamazaki, Emori, Walker, Howell)




Primary Sources 
Japanese:  
• Hokkaido Prefectural Archives  
• Hokkaido University Archives 
• Hakodate City Library  
• Bakumatsu Foreign Relations 

Public Documents  
• Mombetsu Post Records  
• Yoichi Post Records  
• Archives of the Kaga Family  
• Mission Teacher Diary (2v)  
• Collected Letters of Oyabe 

Zen’ichirō (8 vol.) 
• Chiri Yukie Memorial Archive 
• Newspapers and Professional 

Journals 

English:  
• Church Missionary Society 

Records (1860s-1910)  
• Hampton University Archives 
• University of Pennsylvania 

Archives  
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(Settler) Colonialism and Education???  

Development of School Systems and 
(Settler) Colonialism: Translation 

Learning is contextualized; School is 
decontextualized.  

Wolfe (2002): ‘Land and Labor in 
Colonial Policy’: family policy, labor 
and population 
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Presentation Notes
Colonialism generates schools (systems)
Need for new knowledge for colonists and colonized;
Wolfe: Brazil, US, Australia – color AND indigeneity central to understanding colonial policy- extract land, or labor, or both?
 Ainu education: rites of passage, punishment, toys and lessons about Japanese (shisam uepeker)



Gifts and Obligations 

 Marcel Mauss. The Gift: Forms and Functions of 
Exchange in Archaic Societies, 1925/2011. 
 Gift exchanges are “interested and obligatory” (31) 
 Reciprocation is obligatory 
 Distinctions between ‘exchange’ and ‘gift-transaction’ 
 Accumulated Inequalities 

 Gifts (Omusha), Aid (Buiku) to Schools (Kyoiku) 
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Presentation Notes
Review Mauss

Applicability to case: How distributions and obligations are weighed in each:
Gifts (Omusha – pacification), Aid (Buiku – pacification and assimilation) to Schools (Kyoiku – citizen obligations, targeting youth); cultural significance in the Japanese context (Rupp, 2003)

Centrality of ceremony in omusha/uimam (omemai-audience), buiku (omemai), and schools (Tsuishikari, etc – new youthful rite of passage)

There are other forms of exchange that can be studied as well: epistemological exchange, 






Tokugawa Japan: 1600-1868 

EZO 

N. EZO 

E. EZO 
KYOTO 

EDO 
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Kurile Archipelago 

Sakhalin 

Tsushima 

Nagasaki 

Okinawa 

Presenter
Presentation Notes
Review the area we are talking about

Brief discussion of Tokugawa polity – 1630s, ‘sakoku’ – the changing scholarship about ‘closed Japan’

4 windows of Tokugawa: translators at each place, each place one that translated the foreign into Japanese as well. 
Tsushima – Korea
Nagasaki – Netherlands
Ryukyu (Satsuma) – China
Ezo (Matsumae) – China, Russia – stands alone from others in the north; expansionist Russia; non-Japanese people coming under Japanese control – cultural overlaps seen in the following slide. 




http://www2.lib.hokudai.ac.jp/hoppodb/contents/map/l/0D023640000000000.jpg  

Hatō Sanjin (1850s?): The Ainu Bear Festival. Hokkaido University Northern Studies Collection.  
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Presentation Notes
Impact on Ainu culture of trade and dependency on Japanese
Sake and Rice
Hierarchies
Gender and Age

No “point of contact”
14th-18thC: Trade to exploitation 
17th-mid19thC: Cultural Dissimilation
Cultural Refinement in Isolation (mirrors Tokugawa narrative); 


http://www2.lib.hokudai.ac.jp/hoppodb/contents/map/l/0D023640000000000.jpg


http://www.britannica.com/EBchecked/media/3392/Russian-expansion-in-Asia 

Russian Expansion, 1533-1894 
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Presentation Notes
The impetus for many of the assimilation policies came from Russian expansion, in particular, pressure from Russians to open the country to trade, and evidence from surveys of Ainu adopting Christianity and other Russian cultural characteristics (clothing, language, etc) 

Russian colonialism reaches Ezo-Japan in last half of 18th Century from kamchatka.



Nemuro City Museum. Image of Russian Ship Ekatarina; Adam Laxman. http://www.city.nemuro.hokkaido.jp/ 

Adam Laxman visits  
Ezo, 1792 
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Presenter
Presentation Notes
Show briefly, segue into discussion about surveys and other forms of ‘colonial knowledge’
Seclusion/Sakoku; Anti-Christian Edits of 1630s

http://www.city.nemuro.hokkaido.jp/section/rekishi/rakusm/rakus05.htm


Japan’s Northern Periphery: Sakhalin Ainu 
13 

Presenter
Presentation Notes
Initiates a period of government and private surveys of the island, seeking knowledge as part of the colonial process.
The surveys, books, images, maps and other material produced in the late 1700s about the north emphasized the danger of foreign contact, and the influence of Russian and Chinese culture on the Ainu and other groups in Sakhalin.



Kurile Ainu: 1800 

Kondō Morishige, 1804. Henyō bunkai zukō, v. 4. http://record.museum.kyushu-u.ac.jp/  
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Kondō Morishige, 1804. Henyō bunkai zukō, v. 4. http://record.museum.kyushu-u.ac.jp/  
15 



Kondō Morishige, 1804. Henyō bunkai zukō, v. 1. http://record.museum.kyushu-u.ac.jp/  
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Presentation Notes
One of the earliest representations of Japan as including Hokkaido, Sakhalin, and Kuriles. Illustrates the goal of the policies being implemented in Ezo in the early 1800s under bakufu (central government) control. 





1799-1821:  
1st Bakufu Period (Central Gov’t) 

 1660s-1800: Domain Control under Matsumae: Commercial Colony 
 “This island will be as dense as Peking” (1799) 
 Colonial Policy: Build Roads, Militarize Island, encourage agriculture 

as defense (tondenhei: ‘farmer-soldiers’) 
 Ainu Policy: Assimiliationist 

 Nuclear Families: End Polygamy 
 Improved Health/Medicine 
 Vegetarian Diet 
 Fold Garments Properly 
 Avoid ‘barbarian’ habits 
 Ainu encouraged to speak Japanese 
 Increase Wages at Fisheries 
 Targeted Aid at the edges of Japanese control 
 Expand Japanese religious institutions 
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Presentation Notes
Impetus: Russian Expansion into Kuriles – 1750-1800
Model: Russian Policies in the Kuriles (Christian charity)
Context: Other Aid Policies in Japan1
Process: Shared Knowledge (Surveys, Assimilation)
Goals: Development of Island
Military Stations
Interior Roads

Targeted Aid at the edges of Japanese control
Takataya Kahei at Etorofu
Expand Japanese religious institutions1
Ainu language study, some Buddhist prayers translated into Ainu at Abuta
Very little interaction with Ainu at temples in Samani, Akkeshi
Teach Ainu to speak Japanese: schools at temples?
Little effort, impact on Ainu from this era
Some features of Japanese assimilation policy date to this era




1821-1853:  
Reversion to Matsumae Domain Control  

 Assimilation deemphasized by Matsumae 
 Burden of paying for defense, Ainu aid, and new 

infrastructure pressures fisheries to produce more 
 Increased Japanese labor migration because of 

Tempo Famine, 1830s 
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1853-1868: 2nd Bakufu Era (Central) 

 1853, 7th Month: Edo retakes control 
 1855: Hori Oribe no Sho 
 Greatly expanded focus on aid, assimilation 
 Salaries Increased 
 Regular Distribution of Aid: rice, sake, tobacco 
 TranslatorsTeachers 
 “Gifts” for studying Japanese 

1855-1859: Mombetsu Station 
 Rewards for “Cultured Ainu” –these become the new 

cultural translators for the modern Ainu, transitions;  
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Reiterating Ainu Policy 

 1799-1806: First Bakufu Era 
 1855-1859: Early in 2nd Bakufu Period 

 Ainu laborers no longer restricted to Matsumae fisheries 
 Increase salaries, aid 
 Learn Japanese 
 Remake customs 
 Report all contact with foreigners 
 Avoid heresy, foreign religions, wicked religions 

 1869-1877: Hokkaido Colonization Agency 
(Kaitakushi) 
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Presentation Notes
Labor restrictions were the new policy of this period; learning Japanese and remaking customs would fall to the schools, and reports relating to foreigner contact would go on into the early 20th Century. CMS schools conflict with ‘avoid heresy’




Aid Practices in Ezo, 1800-1871 
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 1800-1871: Regular monthly aid distributions for 
fishery workers 
 Bags of Rice, sake (l), leaves of tobacco, barrels of mash 
 Ainu officials (yakudojin) receive 3-5x of common 

Aborigines (hiradojin) 

 After 1853: Special aid distributions for: 
 Injured (fishing accident) 
 Family of Injured/Killed worker 
 Elderly (over age 80) 
 Youth (under age 8) 

Presenter
Presentation Notes
Note: The “regular” aid was unique to Ezo most likely? The “special” aid distributions were non-regular, but were extensions of common practices in mainland Japan. 



From Aid, Education: 1854-1860 
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 1854: US-Japan Treaty 
 1856: Shiyokotsu official to Aeshiro, 51 yo Ainu: 

 “For abilities in our country’s language [御國之言葉], you are given 5 go 
(1l) of clear sake, and 1 leaf of tobacco.” 7th month, 5th day, 1856. 

 1855-1859: Writing ‘prizes’ in Northern Hokkaido 
 1858: Mombetsu Official records distributions of pens, ink, paper to 13 

Ainu “for study of our country’s language’ over 3 months, including 
 5 sheets of paper to Chiyotaro 
 5 inksticks to Deninto 
 3 quires of paper to Katsuji 

 Promotion of ‘civilization’ – defining ‘Japaneseness’ 
 Translators should act as teachers to the Ainu 
 1859: Russia and Japan agree to jointly govern Sakhalin 

 Revisions, Expansions of aid appear to cease in early 1860s 
 

Presenter
Presentation Notes
Simultaneously, Colonial Policy
1854: 10th month: Survey of island’s resources, regulation of trade to the north, recommends extending buiku to Sakhalin; reports about fishery production
1855: Hakodate Magistrate Hori Oribe no Sho requests 500 koku, guns for each samurai willing to settle in Ezo
12th month: Reports of Russian farmers wanting to move to Ezo
1856: Ono clan offers to move to Ezo; bring Western education
2nd month: ‘farmer-soldiers’ encouraged to settle: vassals, farmers, merchants, but not soldiers. 




Land, Labor and Education 

 Settler Colonial Perspective (Wolfe, 2002)  
 Japanese cultural policy toward the Ainu in the 19th Century 

pivots: 
 1670-1800: Domain Requires Ainu Labor at FisheriesCultural 

Dissimilation1 
 1800-1821: Bakufu Militarizes and Extends Claims Ainu 

LandsAssimilation 
 1821-1853: Domain Regains Control, Focuses on Labor at 

FisheriesDissimilation 
 1853-1868: Bakufu retakes control of Ainu lands, makes formal 

claims to Ainu LandsAssimilation 
 1869: Hokkaido Colonization Commission (Kaitakushi)– beginning 

of school/child policies  

Brett Walker, 2000. The Conquest of Ainu Lands.  
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Presentation Notes
Hampton v. Chilocco
Settler Colonial Perspective (Wolfe, 2002) from the US:
American Indians’ relationship with Europeans centered on land; Enslaved Africans’ relationship with Europeans centered on labor.
Family Policy (or miscegenation laws) for Indigenous peoples focuses on intermarriage, thus reducing the population who can make claims against colonial powers; for enslaved peoples, policy focuses on segregation and ‘racial purity’ of colonizers, to delimit and enlarge a pliant, low- or no-wage workforce. 




1869-1882:  
Old Northwest to the Northern Gate 

 Horace Capron, Hokkaido Colonization Office 
(Kaitakushi) Director 
 Four Colonial Acts of 1862: Homestead Act; Morrill Act; 

Pacific Railroad Act; Dept. of Agriculture created.  

 Agricultural Education 
 US professors, educators hired to guide colonization 
 Tokyo Provisional School - Hokkaido University 

 Hokkaido and Ainu through Western eyes 
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Map of Ezo, from the Collection of Kono Tsunekichi. 
(1850s/1923). Hokkaido University Northern Studies 
Collection.  

Presenter
Presentation Notes
1855 map – there were more accurate maps by the early 1800s, but these maps were still common in the late Tokugawa, contrast to the Lyman map of interior resources (contrast to external resources – fishing – in the Japanese maps)




1869: Ezo to Hokkaido 

 Ezo becomes Japan’s first settler colonial project 
 
 

Benjamin Lyman, 1874. A Geological Sketch of of the Island of Yesso, Japan. East Asian Library, UC-Berkeley. 
http://luna.davidrumsey.com:8380/luna/servlet/detail/RUMSEY~9~1~23466~80048:Nihon-Ezo-chishitsu-yoyaku-no-zu-=-?sort=Pub_Date%2CPub_List_No_Series_No_Sort%2CPub_List_No%2CSeries_No&qvq=w4s:/where/Hokkaido%20(Japan);sort:Pub_Date%2CPub_List_No_Series_No_Sort%2CPub_List_No%2CSeries_No;lc:RUMSEY~9~1&mi=26&   
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Tokyo Provisional School: 1871-1874 

https://d13uygpm1enfng.cloudfront.net/article-imgs/en/2011/12/23/AJ201112230012/AJ201112230015.jpg 

• 28 Elite, Young Adults from 
Sapporo area 

• ½ were bilingual 
• Experimental school: no 

Japanese experience with a 
‘education for colonization’ 

• Three sections: Male, Female, 
and Ainu 

• Rare example of ‘boarding 
school’ 

• Students were to become 
translators and educators for 
the Kaitakushi/colonial project 
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Presenter
Presentation Notes
On the two schools (briefly discuss):
In large settler colonies like the US and Canada, the education of the colonized ‘other’ emerges alongside the development of institutions to reproduce and adapt the metropolitan culture to the periphery. 

Genealogy: Recommended by Capron, 1872
Proximity to Power:
Students: Forcibly Brought; Few spoke Japanese
Teachers: 

Three Sections: Male, Female, and Ainu
Curriculum: 
Teachers: former translator
Students – who was recruited?
Students as cultural translators/educators
Boarding School
Goals: Learn how to farm (particular claim to land)
As Model for Future Ainu Education
	Shift from adults to children
Elite to Common School






Tsuishikari ‘Education Center’ (教育所) 

 (Forcibly) Relocated Ainu from Sakhalin to near 
Sapporo, 1877 

 Enrolling children earlier will make the cultural 
transition more likely. –Sapporo Agricultural College 
President Zusho, 1877. 

 First example of public ‘common school’ for Ainu 
 Transitional curriculum; former post official is first 

teacher 
 American advisors from Sapporo Agricultural College 

visit twice; CMS missionary Walter Dening visits once 
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Tsuishikari Ordinary School, 1880s? Hokkaido University Library, Northern Studies Collection.  



Postscript: Missionary and State Schools: 
1880-1938  

 London Church Missionary Society: Charity to 
College 

 Hokkaido Former Aborigines Protection Act (1899) 
 Regulations for the Education of Former Aborigine 

Children (1901) 
 Abuta Industrial School (1901-1910) 
 Integration of Ainu Children into Japanese Schools 

(1922-1938) 
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Kannari Taro, 1886. 
Petition for the 
Former Aborigine 
Education Association.  
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Presenter
Presentation Notes
Black Ships
160 years since Opening of Japan
Fundamentally reshaped the course of Japanese history
Japan excelled in shaping its own history like no other Western power – taking the processes of modernity – technology, urban form, bureaucracy, to levels that often strike, and are meant to strike, the foreigners as perfected but perverse. 

This is a petition from a Japanese teacher to the prefectural government in 1886. The teacher was 23 years old, from a small town called Horobetsu in Hokkaido. 

He’s petitioning for a rather large amount of state money to come to him in order to start a network of about ten schools in different parts of Hokkaido. Kannari was an ethnic Ainu, born just the island was absorbed into the Japanese nation. Kannari was one of the first, few literate Ainu, and unlike perhaps any other, was literate in Ainu, Japanese, and likely, some English. Like the country that was now around him, Taro also began connecting beyond Japan.  

Taro’s story is a keystone between the segregation and assimilation for the Ainu. He was born the same year that Japan documented its assumption of control over Ezo. In the 1870s, under the Hokkaido Colonization Commission, Hokkaido was a proving ground for settler policy writ large – expanding the country’s territory by a quarter, it not clear at first how the resources of the Ainu would be most profitably exploited. WhenTaro was old enough to enter the teaching profession in the mid 1880s, no Japanese schools would hire an Ainu teacher. His inability to find work as a teacher among shortages in Hokkaido? Led him back to his family’s inn in the town of Horobetsu. Situated along a main land route into central Hokkaido, Taro met Anglican missionary John Batchelor in 1885 while working at his family’s inn. Batchelor was traveling between Hakodate, where foreigners were generally relegated, and Biratori, where he had been studying Ainu with an elder with whom Batchelor was finding it difficult to work.   

Kannari Taro’s educational work in the 1880s bridged the feudal traditions of the Tokugawa on the island of Ezo, with the global, colonial present of Hokkaido. Participation in modernity requires mass literacy (cite xx); and Taro’s educational work glimpses at paths to Ainu modernity that contribute to existing scholarship about the exclusivity of that education as Japanese. Taro himself exemplified this as an Ainu fluent and, perhaps, literate in both language, with some knowledge of English. In 1886, Taro petitioned the Prefectural government for educational funds to open schools, arguing that farmers and other Japanese received the aid, in order to open a system of schools for Ainu youth, to be paid for with public funds. Taro’s first words on the petition stake claim on public funds through an 80 year old policy called buiku. 



Comparative Possibilities 

 Okinawa/Ryukyu: Language 
 Taiwan: Institutional Division 
 Korea: Identity; Language; Institutional 
 Manchuria/Southern Islands 
 US colonial/international projects in education: 

common schooling; cross-cultural learning;  
 Russian antecedents of buiku 
 Contemporary aid/exchange programs 
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Presentation Notes
Dana Masayuki, Okinawa kinseishi no shosō (Naha: Hirugisha, 1992) – calls Tokugawa Japan a “little empire”. http://www.personal.psu.edu/faculty/g/j/gjs4/Smits_bonn06_Revised.pdf 



Implications  

 Crossing boundaries between internal and external 
colonialism: it’s just colonialism. 

 Free Inquiry: Where is it difficult to ask these questions? 
 Settler colonialism in public schooling 
 Considering the role of “gifts” in contemporary (higher) 

education 
 If the state stops giving, what does the state stop getting? 

 Colonial Policy Loop: Back to Old Northwest 
 Implications for Contemporary Aid Structures 
 What is an “indigenous people”? Indigeneity as a process 
 Colonial Inheritance of Contemporary International 

Education 
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Presentation Notes
Crossing boundaries between internal and external colonialism: it’s just colonialism.
Settler colonialism in public schooling
Considering the role of “gifts” in contemporary (higher) education
Saltman (2010)
Impact of tuition-based (individual) vs. state-support (society) shift in higher education? How does this impact the individual’s perspective on the collective responsibility for public education (ie: tax-supported schools?) 
If the state stops giving, will the state stop getting?
Colonial Policy Loop: 
From Hokkaido to the Old Northwest: Historical analysis of the Hokkaido colonization project illuminates its connections with US, and by extension, invites comparison to the Midwest as a colonial project. How might Midwestern history be written differently as a colonial project? How would the “educational prosletyzing” be different from an “indigenous perspective?
1862 Laws and Paper:
Implications for Contemporary Aid Structures (why do Americans always overestimate the US aid budget?)
What is an “indigenous people”? Indigeneity as a process
 Minamoto no Yoshitsune and The Mormon Jesus
The Unhyphenated ‘American’ as ethnicity: Explorations in Trans-Appalachian Demography and Music 
Country and Nation: Teasing Out Indigeneity Claims in Trans-Appalachian Music
Colonial Inheritance of Contemporary International Education


Gifts and contemporary higher education: first, graduates from the 1990s and earlier, who benefitted from the low tuition and high state support, should be reminded of how they benefitted from this system, and how their taxes are currently not going toward support for current college students. Implication: freeloading. 

Ongoing production of obligation: explaining the rise in administration at universities – as the university has to rely on many smaller points of contact to sustain itself (Student tuition), rather than one simple transfer of wealth, the growth of administration can be seen as a response to the decline in state funding. This helps explain both the growth of the institution, and the rising costs to attend. 

Saltman, 137: For economism to be accomplished, the public must be educated out of the historically vestigial forms of social oblivation (coming from religion, familial values, civic virtues) and into a morality of individual utility and productivity (p. 137). 






Selected Bibliography 
34 

Altbach, P. G., & Kelly, G. P. (1978). Education and colonialism. Longman. 

Bailyn, B. (1972). Education in the Forming of American Society: Needs and Opportunities for Study. W. W. Norton & Company. 

Betsukai kyūdo shiryōkan. Kaga-ke monjo, 1-5 [Historical Documents of the Kaga Clan]. Betsukai, Hokkaidō: Betsukai Iinsatsu.  

Cremin, L. A. (1980). American Education, the National Experience, 1783-1876. Harper and Row. 

Emori, S. (2007). Ainu minzoku no rekishi / Emori Susumu. Urayasu-shi: Sōfūkan. 

Hara, K. (1977). Takataya Kahei to hoppō ryōdo. Tokyo: Gyōsei. Retrieved from http://catalog.hathitrust.org/Record/001700472 

Howell, D. L. (2005). Geographies of identity in nineteenth-century Japan. University of California Press. 

Lawrence, A. (2011). Lessons from an Indian Day School: Negotiating Colonization in Northern New Mexico, 1902-1907. University 
Press of Kansas. 

Mauss, M. (1954). The gift: forms and functions of exchange in archaic societies. Cohen & West. 

Ogawa, M. (1997). Kindai Ainu kyōiku seidoshi kenkyū / Ogawa Masahito cho. Sapporo-shi :: Hokkaidō Daigaku Tosho Kankōkai. 

Ogawa Shōichirō. Ansei nenkan Mombetsu goyōsho shiryō shūsei, daiichi.  [Collected Historical Records of the Mombetsu Post during 
the Ansei Years, Vols. 1-2]. Sapporo: Nakanishi, 2001. 

Saltman, K. J. (2010). The Gift of Education: Public Education and Venture Philanthropy. Palgrave Macmillan. 

Siddle, R. M. M. (2012). Race, Resistance and the Ainu of Japan. Routledge. 

Takakura, S. (1972). Ainu seisaku shi. Retrieved from http://catalog.hathitrust.org/Record/002251702 

Tōkyō teikoku daigaku shiryō hensangakari. Dai Nippon komonjo: Bakumatsu gaikoku kankei monjo Archives of Great Japan: Historical 
Records of Bakumatsu Foreign Relations.]  Tokyo: Tokyo Teikoku Daigaku Bunka Daigaku Shiryō Hensangakari, 1910-1989.  

Tsurumi, E. P. (1977). Japanese Colonial Education in Taiwan, 1895-1945. Harvard University Press. 

Veracini, L. (2010). Settler Colonialism: A Theoretical Overview. Palgrave Macmillan. 

Walker, B. L. (2006). The Conquest of Ainu Lands: Ecology and Culture in Japanese Expansion,1590-1800. University of California 
Press. 

Yoichi-chō. Yoichi-chō shi, daiichi shiryōhen ichi [History of Yoichi Town” Vol 1, Collected Documents 1: Historical Records of the 
Hayashi]. 

 

 

http://catalog.hathitrust.org/Record/002251702


35 

Thank you! 


	Benevolent Care, Education, and the Ainu in japan’s colonial north, 1853-1880
	Colonialism and Education
	Outline of Talk:
	Literature Review
	Primary Sources
	(Settler) Colonialism and Education???	
	Gifts and Obligations
	Tokugawa Japan: 1600-1868
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	Kurile Ainu: 1800
	Slide Number 14
	Slide Number 15
	1799-1821: �1st Bakufu Period (Central Gov’t)
	1821-1853: �Reversion to Matsumae Domain Control	
	1853-1868: 2nd Bakufu Era (Central)
	Reiterating Ainu Policy
	Aid Practices in Ezo, 1800-1871
	From Aid, Education: 1854-1860
	Land, Labor and Education
	1869-1882: �Old Northwest to the Northern Gate
	Slide Number 24
	1869: Ezo to Hokkaido
	Tokyo Provisional School: 1871-1874
	Tsuishikari ‘Education Center’ (教育所)
	Slide Number 28
	Postscript: Missionary and State Schools: 1880-1938	
	Slide Number 30
	Comparative Possibilities
	Implications	
	Selected Bibliography
	Slide Number 34

